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Abstract 
When teaching translation to Travel & Tourism Management students specializing in the German language at the Faculty of  
Informatics and Management, the University of Hradec Králové, besides face-to-face in –class teaching, it is also possible to use 
a virtual learning environment BlackBoard (version 9) to support and develop required skills. The e-learning course includes 
entry theoretical presumptions and topics for reflection, as well as a big number of assignments and exercises. Gradually 
increasing demands of the tasks, and the increasing portion of creativity in the assignments, aiming to increase the competences 
not only in the foreign language, but also in the mother tongue, are reflected in strengthening the complex approach to the text. 
From this point of view, what we see as the desired approach is above all the hermeneutic approach, which emphasizes the 
context and different levels of understanding the subject matter. The article also contains examples of creative exercises. 
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1. Introduction 
Translation propaedeutics in the German language is designed for Travel & Tourism Management students in the 
undergraduate study programme. Therefore, considerable attention is paid to creating practical skills and techniques 
with regard to professional demands. Despite prevailing utilitarian considerations, students also learn about the 
linguistic turn and the prerequisites for the full-fledged communication in the 20th century philosophy. They are led 
to understand the importance of the change in paradigm. Also, the course is approached as a follow-up on the four-
semester course Chapters from the Culture and Literature of German Speaking Countries, in which we work with 
professional texts, as well as extracts from fiction, poetry, drama. (1,2) 
The courses “German Language Translation” and “Chapters from the Culture and Literature of German Speaking 
Countries” are supported by a virtual learning environment, which provides space for a collection of textual and 
picture materials, and numerous assignments. These e-learning courses are mainly perceived as courses which 
complement in-class teaching, and enable a great amount of individual work on the part of students, and respect 
various needs, interests, abilities and skills of students. Working in a virtual environment is motivating for students 
because they get an immediate evaluative feedback, and potential further instructions, explanations and ideas for 
successful fulfilment of specific assignments. 
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Theoretical presumptions cover the concepts of speech and language; we focus on the ground plan and function 
of the act of speech, we clarify the common and the different features of translating and interpreting, and formulate 
the requirements for a translator and an interpreter. The mother tongue competences are pointed out, and students 
fulfil assignments which help them widen their competences. (3,4) 
 
2. Translation propaedeuticswith support of a virtual learning environment 
Full-fledged communication 
 
Full-fledged communication both in the mother tongue and in foreign languages is perceived as communication 
which enriches communication partners in cognitive, axiological, emotional and action dimensions. This approach is 
based on philosophical reflections, on the issues from the philosophy of education and the philosophy of language. 
Philosophy, as early as in Heraclitus and Socrates, shows LOGOS as the order of the world, the order of knowledge, 
the order of speech, as the meaning of what we understand and what we can articulate, communicate. If our 
communication is to be a full-fledged communication, it always has to be meaningful. Modern scholars even use the 
term therapeutic or logotherapeutic function of the language. Hermeneutic philosophy (e.g. Gadamer) shows that the 
most important asset of communication is the process of comprehension and mutual communication resulting in 
the issue of the intervention of science and technology into human life, which leads to a considerable information 
explosion, and requires education based on a communicative and constructive concept of teaching, which 
intensively incorporates usage of information and communication technologies. 
 
The concept of constructive and communicative instruction in teaching foreign languages as a prerequisite for 
translation 
 
Philosophy as the theoretical ground 
 
When teaching German as a foreign language we build on general presumptions of full-fledged intercultural 
communication, which is specified in courses Chapters from the Culture and Literature of German Speaking 
Countries, Life and Institutions of German Speaking Countries, and German Language Translation. The way we 
deal with the issue of intercultural understanding is based especially on findings and topics of contemporary 
philosophy, which shows us the most important issues, problems and polarities of traditions,  confrontation of 
modernity and post-modernity, clashes of which make up the background for our lives. 
No matter how we define philosophy, it is clear that it has something to do with issues of the highest universality, 
with so called fundamental issues. In our society it exists as a separate field which is studied professionally at 
academic institutions. It has high demands on command of the language, conceptual equipment and historic 
connections. Although our students are not very likely to become professional philosophers, they must understand 
and accept multicultural diversity and necessity of intercultural understanding because tourism (and of course not 
only tourism) contributes to our encounters with the plurality of values, which we have to get acquainted with, at 
least in its outline. Pluralism, nowadays, is given by the situation in which rationality does not embrace the world as 
a whole any more. We encounter the world as a varied world, and communicate (try to communicate) with those 
who very often live in completely different parts of the varied world. This is the most significant change in 
paradigm. Modern era is characterised with the paradigm of consciousness, the postmodern era with the paradigm of 
communication. The philosophical basis for education should result in students relating themselves to the plurality 
of values, traditions, life styles etc. responsively, trying to get rid of negative prejudice, and striving to seek the 
context, connections and understanding. 
 
Philosophical methods in language teaching 
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It is possible to say that, when teaching, we try hard to interconnect phenomenological inspirations with the task 
-
positivism). This is where the most significant philosophical, especially hermeneutical inspirations come from. 
The most important types of work in both in-class and distance teaching of translation are assignments 
elaborating on a specific text, work with pictures, assignments resulting in production of a text. 
We have to point out the importance of language competences in both the mother tongue and the foreign 
language. Students fulfil tasks which develop these competences adequately. What has proved as particularly useful 
in developing these competences can be summed up in the following types of assignments. 
The first task which the students carry out builds on their sensitivity to stylistic mistakes, and the ability to 
correct these mistakes in a common newspaper or magazine article. This is followed by a task to read a text and to 
structurally-
ability. 
Development of competences in the German language is achieved through growing demands on reading 
comprehension using texts of articles from professional magazines. 
Assignments for students are set in the following order: 
1  to read a German text and summarize it in Czech; 
2 to read a German text and summarize it in German; 
3 to read a Czech text and summarize it in German; 
4 to translate a text from German to Czech, to translate the Czech translation back into German (without 
conscious use of the original German 
German and the original German text. 
To develop competences both in the mother tongue and a foreign language we successfully use creative thinking 
exercises, which also provide the students with methodology for their individual work on their own (not only 
linguistic) self-development. Effective (and also diagnostically relevant  the student becomes aware of his/her 
weaknesses) exercises include exercises practising word quickness, quickness of association, expression and 
thinking. Mind maps are created, group brainstorming is carried out, while focusing on the mother tongue at the first 
stage, and on the German language at the second stage. The most important is again hermeneutic approach leading 
from pre-understanding to comprehension and understanding. 
Other types of creative thinking exercises are connected to intersemiotic translation. We also use 
phenomenology-based description of pictures and paintings. Here we present samples of tasks which activate 
vocabulary, focus on the importance of context awareness, develop imagination, and specify the role of subjective 
contribution to the set interpretation: 
1 to add titles to pictures, referring to what they represent 
2 to describe in detail what can be see in the picture and what subjective responses it evokes (so called 
phenomenological description) 
3 to describe in detail what can be see in the picture and to interpret the content of the message with regard to 
the context 
4 to describe in detail what can be see in the picture and to make up a story capturing the picture. 
All types of tasks are first fulfilled in the mother tongue, and then in the German language using a dictionary. 
At the end of the first semester, in which translation propaedeutics is taught, students fulfil credit assignments in 
the form of translation of two German texts. One relates to tourism, and the students are asked to do the (quick) 
translation efficiently and as quickly as possible for practical use. The other one is theoretical, and the students are 
asked to aim at the best possible stylistic expression and precision, but not a word for word translation. Credit 
requirements also include a home translation of a German text of 3-5 standard pages (depending on the level of 
difficulty), where attention is paid to primary understanding, both denotative and connotative meaning of 
vocabulary, stylistic ordering of words, genre convention of the source and target texts, syntax, and the overall 
impression of the text. In self-reflections, students state that this method of teaching with an emphasis on creativity, 
hermeneutic and phenomenological approach has orientated them well and helped them develop themselves further 
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not only in the following semesters of the translation course and in increasing competences in the mother tongue and 
the German language, but that it has also opened to them a horizon of necessary philosophical background and the 
possibilities of using philosophical methods of cognition and interpretation. It is true that such teaching has high 
the curriculum (only 3 semesters, 2 lessons a week) and the extent of teaching, which is yet to bring the students to 
understanding the principles of translation as one of the types of intercultural communication. 
 
 
BlackBoard (version 9) as LMS 
 
At the Faculty of Informatics and Management BlackBoard virtual learning environment is used in all types and 
forms of study. It enables goal-directed and to a large extent individualised learning (apart from standard content 
items, which are compulsory for everyone, it contains a bank of texts, assignments, self-tests, exercises, which the 
students can choose from depending on their interests and with regard to their learning tempo). The contact with the 
teacher and with other students is maintained through technical communication tools. Using this environment 
requires constant training of teachers and students, so that they can optimally orientate themselves, and can 
implement not only reproductive, but also productive procedures. We consider it essential to set a well thought-out 
timetable and well formulated partial goals, so that the general objective to deepen and widen language competences 
 
The translation propaedeutics course starts with a detailed syllabus stating objectives, as well as reasons for them. 
It contains description of all types of tasks and demonstrates instructions; provides a collection of structured and 
levelled study materials (according to their difficulty), compulsory (with a deadline) and optional tasks and 
exercises. Feedback, evaluation from the teacher is provided, and individualised suggestions for further practice are 
formulated, which, if accepted, lead the students to successful fulfilment of credit requirements, passing the exam, 
and of course, also to using their interest and potential to develop their language competences both in their mother 
tongue and the German language. 
In the years 2003-2011 we carried out surveys concerning the use of virtual learning environment as a support for 
teaching courses Chapters from the Culture and Literature of German Speaking Countries and German Language 
Translation. Students (in 279 collected questionnaires) gave these frequently repeated responses: 
- above all, it is a good thing that we have a chance like this 
- we would like to be offered more optional courses with increasing level of demands 
- it is always necessary that we are informed in time why we are supposed to do certain tasks, certain exercises; 
objectives and instructions must be clear 
- positive features stated included: complexity 99%, formulation of objectives and methodological instructions 
91%, illustrativeness 73%, terminological vocabulary 73%, posting up presentations and successful assignments by 
course participants 64%, continuous updating 53%, individual tempo and individualization of teaching 48%, 
available communication with the teacher and colleagues 39%, development of competences 31%. 
 
3. Conclusion 
It is possible to say that using the potential of a virtual learning environment brings along an increased number of 
interactive activities and communication. Responses which we got from students show that considerable efforts and 
time consumingness in course preparation get positive reception. The confrontation of goals, intentions and the level 
of their fulfilment is linked with phenomenological and hermeneutical tradition, and leads to further impulses for 
optimisation of the education process. Such work also leads to capturing the potential of e-learning and the 
communicative element of language teaching. We emphasize the development of ability to analyse, reflect, self-
reflect and give arguments. The student gradually understands the necessity to accept contextuality, 
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interdisciplinarity, transdisciplinarity and transversality not only when studying languages, to which he/she is 
deliberately led by philosophy-based teaching. 
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